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Learning Design

Where did it come from ?

Calls to improve quality in Higher Education and
integrate technology

What is it?

An approach that provides tools to help educators
design learning activities



Learning Design

* Describe
* What learners and teachers do
 What resources, content, tools are available
* How the learning process is facilitated/supported
* Development work
» Repositories, resources, tools
* Design from a socio-cultural perspective
» Concepts of storing, sharing, reusability of teaching ideas



Exploration
writing a

Form teams ar Teacher and pees
select project pport, ICT

'

Conduct case analysis tasks

Resources
Produce design statement”
and prototype product®

Reflect on experience by
producing an individual
paper® and group case”

;

http://www.learningdesigns.uow.edu.au/



Our learning design approach

Learning Outcomes



Our learning design approach
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Brainstorm energy uses in
everyday life and create
mindmap
Create a KWL chart

Identify:
Energy sources:
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Categorise energy sources

Investigate:
Conduct static electricity
investigation & create flow chart
Process of energy transfer
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Complete group research
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Identify - Energy Sources
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Discuss as class
Create retrieval chart and
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Investigate & Design:
Predict, observe, investigate and
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Discuss open and closed circuits
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closed circuits
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Learning design tool
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Welcome to the Learning Design collection.

This website holds a collection of Learning Designs that can be used in primary, secondary or
higher education courses.

A Learning Design is a sequence of learning tasks with associated resources and supports that
help students engage in those activities.

Each Learning Design in this collection consists of a diagram and description. This is based on a

method first used in the S & e e exible Le €
You can or the collection any time.

To download a user guide for the LDTool, and to learn more about our learning design research,
visit

We encourage you to
ones you create or adapting

and share your great designs with others, either by contributing
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How this helps you design

» Makes your thinking

» Makes your thinking

 Other designs can become

* It helps you the key elements of a design

* It help you to check for

* It encourages you to be

 Gives you a focus for and comparison

* Enables you to adjustments and change over iterations
* You can your own design in another unit



LDTool

e https://learningdesignresearch.wordpress.com/
600+ users worldwide

« Examples of use:

» Professional learning - European university
« Education Masters degrees — Australia, Europe
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We need to know more about
how teachers design



Key finding

* Teachers are designers
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Understanding the nature of the design problem and your goals
Q1. What kind of problem is this? Are you designing something new
or redesigning

something that already exists?

[ ]
Q2. Why is this design being done? Has this come about from an
institutional process

(e.g., from a course review) or is this a problem you’ve identified from
your own

reflections?

Q3. What is the rationale for this design? For example, will it fill a gap
in an existing

course, or offer students more choice?

Q4. What do you want your students to achieve from this course?
This includes official

learning outcomes, but also broader aims and goals.

Q5. What is the course description? Are there required content, tasks
or activities?

Q6. What do you want to get from this course as a teacher? Is there
something new that

you want to learn or try?

Q7. What initial ideas do you have?

Map your context
Q8. Where does this fit within a broader course of study?
. Q9. Who are the students who will take this course? What are

Plan your Qe3|gn gpproach their characteristics? Are
Q16. What is your timeframe?
Q17. What do you need to produce?
Q18. What preparation do you need to do? Is there face. online, blended.
anything that you lcurren}ly don’t know multi-campus etc. What spaces are available? What tools will
that you need or like to find ou support?
Q19. What resources and supports are available? Who
will you work with? Who can
provide advice?
Q20. What is your initial plan or steps you will follow for
your design process?

there different groups? How many students will take this course?
Q10. How will the course be taught? This might include face-to-

Q11. Is there timetabling or timing issues to consider?

Q12. Who will teach this course?

Q13. What approach/philosophy will guide the teaching
approach?

Q14. Are there any other important features of the context you
need to consider?

Q15. Are there any particular constraints (time, resources etc.)?

Hernandez-Leo, Agostinho, Beardsley, Bennett, Lockyer (2017)



Why is it important that teaching
is considered design?



Conceptualising teaching as design:

* provides a more view of teaching as a
continuous design practice

 offers a more appreciation about
what teachers do

* enables the development of
teacher design thinking tools
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